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Abstract
This study aims to see how Japanese students’ motivation of learning English could change through 
the short-term study abroad.  This original research was designed as mixed methodology and the part 
of quantitative part was published (Nakayama, 2013).  This paper focuses on the qualitative research 
mainly based on interviews with four students taking part in four-week study abroad programme.  
Interview data shows that the students could change in their affective state, in that their anxiety when 
they spoke English decreased through interaction with their host families and teachers.  The results 
indicate that affective factors influenced on their motivation of learning English.
Keywords: short-term study abroad, motivation, interviews
インタビューによる短期留学参加者の動機づけ変化の理解
中　山　麻　美
名古屋学院大学経済学部
発行日　2015年7月31日
― 42 ―
名古屋学院大学論集
Introduction
Japan’s MEXT (Ministry of Education, Culture, Sports, Science and Technology) encourages Japanese 
students to study abroad in order to reinforce the country’s global competitiveness.  Although there 
have been studies mapping changes in learners’ linguistic competence during their study abroad, there 
has been little research to date on motivational changes in Japanese learners on short-term study 
abroad.  This research will focus on a short-course exchange programme for Japanese students and will 
explore the extent to which even short-term study abroad is capable of encouraging Japanese learners 
to maintain their motivation for learning English over a longer period of time.  In order to accomplish 
the research goals, I conducted Motivational Factors Questionnaire (MFQ) developed by Ryan (2009) 
and the results indicate that anxiety had the most significant impact on the students on the first day of 
the course, and that four factors ― international contact, interest in foreign languages, travel orientation, 
and intended learning effort ― exerted influence three months after the course in Japan. (Nakayama, 
2013) In this paper, I mainly state why these changes on the MFQ happened through the study abroad 
by qualitative approach using interview data.  The data-collection methodology is based on Dörnyei 
and Ottó’s (1998) Process Model of L2 Motivation, and the data is analysed using Dörnyei’s (2005 
and 2010) concept of the L2 Motivational Self System.  These findings carry pedagogical implications 
and suggest future research on the motivation of Japanese students of English enrolled on short-term 
exchange programmes.
Research Background
Study abroad and the Japanese ELT context
Our society has often been called ‘borderless’.  Thanks to modern technology, many things such as 
information, transportation and even daily goods can be exchanged immediately between countries as 
if there were no border.  Education is one of these.  Japan’s MEXT (Ministry of Education, Culture, 
Sports, Science and Technology) has initiated a policy called ‘The 300,000 International Students Plan’. 
It aims to accept up to 300,000 international students by the year 2020 as part of its global strategy, 
and is intended to promote the exchange of human and material resources between Japan and foreign 
countries.  MEXT also expects a multiplier effect from encouraging Japanese students to study abroad 
through interchange with international students from overseas, the internationalisation of universities, 
and the fostering of ‘internationally-minded personnel, expanding international understanding and 
knowledge, and establishing a cross-border network of personal contacts’ (MEXT, 2008).  However, 
the number of students studying abroad in 2008 decreased by 11 percent, from 75,156 to 66,833 
compared with the previous year, according to OECD (Organization for Economic Co-operation and 
Development) figures.  It seems that there is a distinct gap between the reality of Japanese students 
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and the government’s belief in exchange programmes.
At tertiary education level, the educational situation has changed dramatically.  Clark (2010, cited in 
Ushioda, 2011) described Japanese universities as ‘leisure-land’; students seem to regard university 
life as a four-year moratorium before becoming a member of society.  When I was in charge of a class of 
university students who had repeatedly failed to pass a prerequisite English course, I asked them why 
they did not come and attend the class.  They answered that they spent so much time on part-time 
jobs in order to earn money to travel abroad or on club activities to meet their requirement to engage 
in sports activity ― they had gained entry to the university by getting sports-related recommendations 
from their high schools.  Others faced depression because of relationships and a lot of pressure 
from their parents.  Once they passed the university entrance examination, they seemed to lose 
their reasons to study English.  Nakata (2006) notes that there is a common understanding that the 
Japanese educational system has resulted in a decrease in Japanese students’ communicative ability in 
English and a reduction in their motivation to learn the language.  To fully understand this problematic 
educational situation in Japan, it is necessary to refer to research on second language (L2) learning 
motivation.
Conceptualising L2 motivation
Dörnyei and Ushioda (2011) have provoked considerable debate regarding Gardner and Lambert’s 
integrative concept in view of the current ‘global’ community.  They questioned whether the 
integrative concept can be adopted if the learners do not have any specific group which they want to 
be a member of.  In EFL countries such as Japan, there are few opportunities to communicate with 
native English speakers outside the classroom and it seems difficult for students to have a desire to 
assimilate with other ethnic groups.  Yashima (2002 and 2009b) proposed the concept of ‘international 
posture’ for Japanese learners of English, which refers to how Japanese students are aware of foreign 
affairs and are willing to go abroad in order to interact with native English speakers without narrowing 
the frame of reference to a specific ethnic group.  Dörnyei and Csizer’s (2002) work using longitudinal 
research on schoolchildren in Hungary proposed that in the absence of a salient L2 group in the 
learners’ context with which learners want to identify themselves, the concept of ‘integrativeness’ in 
respect of L2 motivation cannot fully be supported.  Instead, they suggest that learners can relate to ‘the 
identification process within the individual’s self-concept’ more effectively than attempts at identification 
with other referential groups (Dörnyei and Csizer 2002: 453).  Dörnyei (2009) also proposed a new L2 
Motivational Self System, which is united with Higgins’ ‘possible selves’ theory based on a learner’s 
ideal self and ought-to self.  Possible selves are captured as ‘the future-oriented aspects of self-concept’, 
which includes the positive and negative selves that are ‘the desired and feared images of the self 
already in a future state’ (Oyserman and James 2009, cited in Dörnyei and Ushioda, 2011: 81).  In 
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addition to the Ideal L2 Self and Ought-to L2 Self, which relate to the traditional concepts including 
integrative motivation and extrinsic motivation, Dörnyei (2009) suggests a third constituent in the 
ongoing learning environment, since some learners’ motivations are triggered not by self-images but 
by successful learning experiences.  Ryan (2008) indicated that Dörnyei’s L2 Motivational Self system 
acts as a go-between for existing concepts of L2 motivation and new theoretical approaches, and has 
more profound implications in terms of the emotional aspect of identification on an individual basis.
Analysing how these three motivational dimensions ― the Ideal L2 self, the Ought-to L2 self and 
the Learning experience ― mutually interact among learners helps us to interpret how students are 
motivated and demotivated to learn the language.
Researching L2 motivation
When I was a lecturer in Japan, I often observed that students would show me their great resolution 
and interest in improving their English but then suddenly seem to lose all willingness to learn.  This 
seems to happen before reaching the final stage of demotivation.  There are two stages: ‘initiating 
motivation’ and ‘sustaining motivation’.  The former stage is needed for a learner to decide what they 
are interested in, and in the latter stage they are actually engaged with various activities (Williams and 
Burden 1997, cited in Dörnyei and Ushioda, 2011: 61).  Dörnyei and Ushioda (2011: 65―66) reported 
that the ‘Process Model of L2 Motivation’ consists of three phases:
Pre-actional phase: corresponds to ‘choice motivation’, which leads to the selection of the goal or 
task to be pursued
Actional phase: corresponds to the ‘executive motivation’, that energises action while it is being 
carried out.
Post-actional phase: involves critical retrospection after action has been completed or possibly 
interrupted for a period.
 (Dörnyei and Ottó 1998)
This Process Model of L2 Motivation divided into three stages is an effective framework within 
which to observe how the students’ motivation is changing systematically and longitudinally.  Dörnyei 
(2001) comments that motivation can be facilitated both by providing a certain choice through implied 
guidance and by showing learners a concrete way to achieve goals.  He also postulates that some 
people may be easily motivated given the right opportunity.  ‘Motivation is responsible for why 
people decide to do something, how long they are willing to sustain the activity and how they are 
going to pursue it’ (Dörnyei and Ushioda 2011: 4).  In addition, “motivation is often seen as the key 
learner variable because without it nothing happens” (Schmitt 2002, quoted in Ryan 2008: 44).  In 
the motivation research field, Ushioda and Dörnyei (2009) consider that it is time to reconceptualise 
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L2 motivation because for L2 learners the learning environment has changed dramatically due to the 
development of technology.
Nitta and Asano (2010) noted that motivation research has recently changed tack, characterising 
motivation not as static but as dynamic.  They conducted a longitudinal study on how students’ 
motivation changes after one year of higher education.  They administered the Motivational Factors 
Questionnaire (MFQ) developed by Ryan (2009) at the beginning and end of the course in question. 
They also administered a ‘Weekly Motivational Questionnaire’ (WMQ), asking three questions: ‘how 
hard you tried to learn’, ‘how much you understood what you learned’ and ‘how much you enjoyed the 
class’ on six-point Likert scales with an open section allowing the students to express their thoughts 
freely, and included a reflective interview with the teacher.  Their results showed that the motivation 
of the High-scoring group on the MFQ went down at first, stopped going down in the middle stages 
and rose gradually towards the end of the course.  They concluded that the actual classroom activities 
did not match these students’ high expectations at first, but that the gap between their anticipation and 
classroom content gradually lessened and finally they became used to the class.  Low-scoring classes, 
by contrast, did not show rapid ups and downs and remained more or less stable in their evaluation of 
the class, except for one Low-scoring class, which moved in a similar fashion to the High-scoring class. 
Nitta and Asano explained that there was not a huge gap between initial low expectations and actual 
learning.  According to teacher reflection, the High-scoring class seemed to know each other better 
than the Lower-scoring class and created a better atmosphere.  Group cohesiveness is a key factor 
for success in learning (Ehrman and Dörnyei 1997, cited in Nitta and Asano 2010: 194).  In Nitta and 
Asano’s study, students’ motives to learn English and expectations toward the class at the pre-actional 
stage before starting the course are concerned with the perception of enjoyment, understanding, and 
involvement with their classes and appear to have a considerable impact on their willingness to learn 
English over time.
Methodology
Research methods and instruments
As a framework, the process model of L2 motivation proposed by Dörnyei and Ottó (1998, cited in 
Dörnyei and Ushioda 2011: 65―66) was chosen.  Following this process model, I divided this research 
into three stages: a pre-actional stage, at which time the participants had not yet started their classes 
in England; an actional stage, covering the period when they were taking their lessons; and a post-
actional stage, when they had finished their course and returned to Japan.
To analyse the longitudinal motivational changes among students, I adopted a quantitative approach 
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using MFQ in order to comprehend the tendencies of the group (Nakayama, 2013), and also a 
qualitative approach in order to understand why the tendencies were observed by interpreting 
individual changes in this paper.  To explore their innermost thoughts about the causes and effects of 
individual motivational changes, I conducted the interviews for three times.  The student interviews 
were conducted in Japanese and I translated them into English since I thought it would be much 
more relaxing for students and believed it would result in more natural data, without any language 
barrier.  I conducted the first interviews on the first day of the course and the second interviews in 
the fourth week with nine students, eight of whom I recruited as participants and one who additionally 
volunteered as a participant.  Each interview was composed of open questions asking for general 
feedback about the course and life in England and structured questions regarding L2 motivation 
based on the L2 Motivational Self System proposed by Dörnyei (2009).  Finally, further data including 
interviews with students and MFQ data were gathered in order to follow up with the students after 
the course and explore whether some had sustained their motivation after their return to Japan while 
others had lost their enthusiasm toward improving their English.
Participants and their short-term study abroad programme
My participants were thirty students from a Japanese University attending a four-week short course at 
the University of Warwick in 2011.  Their 4-week study abroad program was designed as EAP (English 
for Academic Purposes) and the thirty students were divided into 2 classes at random, so that each 
group comprised 15 students.  Learners were from the 1st grade to the 4th grade in various faculties, 
such as Economics, Social Policy, Literature, and Science and Technology.  The course offered various 
kinds of classes to help students improve their pronunciation, academic reporting with coherence and 
good references, and knowledge of British culture.  Finally, learners were evaluated by a final group 
presentation based on their interests.  If they achieved a high enough score on this course, they could 
get credits, which would then be transferred to their university in Japan.  Their university is one of 
the most popular in Japan and the entry requirements are high.  Nevertheless, and even though the 
students had come through a one-out-of-three competition in Japan to attend this course, their English 
level was classified as ‘beginner’, except for a few ‘pre-intermediate’ students.
4.1. Qualitative results and Discussion
Although there were eight participants who I had recruited for interview, I later reduced this number 
to the four who had various kinds of expectations from the course.  Their expectations can be divided 
more or less into two according to their profile book in which they wrote their personal introductions 
in Japan.  Firstly, some students put emphasis on communicating with people, especially their host 
family.  Secondly, some wanted to improve their English skills.  Some mentioned both aspects.  In the 
first interview, I asked them why they wanted to join the study abroad programme, what the merits 
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of learning English were and the disadvantages of not studying English, and about their English 
learning experiences.  In the transcription, I used pseudonyms instead of their real names to preserve 
participants’ anonymity and to make the narrative more reader-friendly, as names are easier to 
remember and distinguish from one another than are initials.
Pre-actional stage: Choice motivation (profile and 1st interview)
The participant with the highest Ideal L2 Self score of 5.8 in her MFQ, Yuri, spoke of wanting to 
improve her academic skills, such as writing articles and making presentations in English because it 
was her dream to become a television news anchor and she wanted to understand the content without 
an interpreter:
 I : Do you think it is disadvantageous if you cannot speak English?
Yuri:   I think so.  Because of internationalization.  When I see the internet, it seems that the 
number of pages in English has increased.
 I : I see.  Pages in English.
Yuri:  When I get assignments, my teacher tells me to use references in English in the class.
 I : I see.  Is this in Japan?  Does it mean you have to read journals in English?
Yuri:  Yes.
 I : What do you major in?
Yuri:  International relations.
 I : I see.
Yuri:  Very tough.
 I : So do you think it is disadvantageous if people cannot speak English?
Yuri:  I don’t think so.
 I : Depends on the person?
Yuri:  Yeah, depends on how you think about it.
Although she highlighted the importance of English, pointing out the increase in content written 
in English on the internet and the demands of reading articles in English because her major is 
international relations, she thought that it was not disadvantageous if people could not speak English, 
as long as they lived only in Japan.  Finally, she regarded this short course as the springboard for more 
long-term study abroad:
 I : During the four weeks, what would you like to do?  Do you have any goals?
 I mean, how would you like to be after this course?
Yuri:  Well.  I would like to be able to write essays in English well.
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 I : I see.  Writing?
Yuri:  And I want to develop my presentation skills.
 I : I see.  Writing and speaking and maybe, presentation.
  I see, does it mean you want to increase your academic skills?  More so than daily 
conversation?
Yuri:   Well...  If you ask me which is more of a priority, academic or daily conversation, it is 
difficult for me to decide which is...
 I : I see
Yuri:  I am enjoying communicating with my host family.
 But I might say mainly academic skills
 I :  Academic.  Really?
Yuri:   Yeah.  I want to join a long-term study abroad program and for this experience to lead to 
long-term study abroad.
Through the interview with Yuri, she showed a strong intrinsic motivation to acquire English for her 
future career, as she demonstrated with the concrete example of a television news anchor.
The participant with the second highest MFQ Ideal L2 Self score of 5.0, Chika, wrote in her profile 
‘I want to communicate with many people.  I want to up my listening score.’  In the first interview, 
she emphasised that interaction with people in other countries would be promoted and that she could 
broaden her horizons if she could speak English fluently:
 I :  If you could speak fluently, what would you like to do the most?
Chika:  Travel.
 I :  Travel.
Chika:   I like travelling.  Well, I want to be positive.  If I can be positive, I want to go to ‘Gaijin 
Benchi’ (a place where there are many non-Japanese English speakers) and communicate 
with them.
 I :  I see.  You mean you want to speak with people from other countries?
Chika:  Yes.
 I :  Have you ever thought that English is beneficial for you to get a job?
Chika:   Yeah.  Well, I think so.  But it doesn’t mean people can get a job because they can speak 
English.
  I think people who can speak English seem to express their opinions clearly.  They seem 
to be strong.
 I :  I see.  People who can speak English express their opinions.
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Similar to Yuri, Chika said that there is no disadvantage if people cannot speak English in Japan 
because her parents cannot speak English, yet there is no problem at all:
 I :   If you cannot speak English, if people don’t learn English, what kinds of disadvantages 
might people have?
Chika:  Well.... well... disadvantages.... well...
 I :   Yes, Of course there are many merits.  If people don’t learn English or cannot speak 
English, do you think there are any disadvantages?
Chika:  Well.... disadvantages... maybe no.... unexpectedly, there are no disadvantages.
  My parents cannot speak English.  But as long as they are in Japan I don’t think there is 
a problem.
In reply to my final question about her ambitions for this course, she mentioned that she wanted to 
acquire daily conversation to some extent and she showed her strong aspiration to communicate with 
people:
 I :  Finally, almost one week has passed.  During this course, what would you like to try?
 Or do you have any objectives for this course?
Chika:   Well... I would like to be able to handle daily conversation at some level....  Well... now I 
can only say simple words like ‘good’, but I want to use more difficult words.
 And I want to brush up on my listening skills.
The participant with the second lowest Ideal L2 Self score of 3.3, Hiro, also stated on his profile that 
he wanted ‘intercultural positive communication’ during the course.  He thought that learning English 
was beneficial because some Japanese companies stipulate a minimum score of 700 on the Test of 
English for International Communication (TOEIC) as a requirement for certain employment positions 
they offer.  He also mentioned that he could enjoy travelling abroad and could plan his life, taking 
foreign countries into consideration:
 I :  Why did you apply for this programme?
Hiro:  I think English is needed for job hunting.
 I :  Why?
Hiro:  For Job hunting.
 I :  I see.  Job hunting.
Hiro:  For job hunting and getting a global sense.
 I :  Oh I see.  To acquire a global sense.  I see, I see.
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 So as you mentioned, if you learn English, is it beneficial for you?
Hiro:  I think so.
 I :  For example?
Hiro:   Well, it’s needed in Japanese society.  When you are in Japan, the necessity of knowing 
English is very high.
 I :  Why do you think so?
Hiro:  Well... approximately, a TOEIC score above 700 or 800 is demanded... by companies.
 I :  Job hunting.
Hiro:  Yeah
He talked about the huge advantages of knowing English in Japan, while he mentioned that people can 
survive without mastery of English:
 I :  If you cannot speak English, what are the disadvantages?
Hiro:  In Japan, if you can speak English, people think you are great.  So the negative aspect...
 Well... What I think is... if you can do it, it is beneficial.  However, if not, it does not mean 
you cannot survive, people can live without it.
 I :  I see... you mean people can live without speaking English?
Hiro:  Yeah.
Before coming to England, he wrote a resolution in his diary saying that he wanted to study the 
business climate in England and brush up on his English again for his future needs during the course. 
He also mentioned that he would try to face the fact that he cannot speak English at all, and try to find 
a solution.
The participant with the lowest Ideal L2 Self score of 3.0, Kumi, stated in her profile message that she 
wanted to talk with her host family as much as she could.  In the interview she positioned the short-
course program as intercultural communication, and stated that she does not expect to improve her 
English skills all that much, although she would be happy if her listening ability could be better.  More 
than linguistic expectations, she would rather travel with friends and speak with people she meets in 
order to gain confidence.
 I :  If you could speak English fluently, what would you like to do?
Kumi:  Well... if I can speak English perfectly....  I want to travel.
 I :  I see.  Travel.
Kumi:  And make foreign friends... maybe on a short-term visit.  I won’t join a long-term study 
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abroad program because of my major at university.
 I :  I see.
Kumi:  I would like to speak with people without any constraints.  I feel an invisible barrier with 
people because I cannot speak English.  I cannot express what I really want to tell them 
because of the different linguistic nuances.
 I :  I see.
Kumi:  Maybe as I am Japanese, I care about it too much though...
 I :  I see... you want to speak with people from around the world.
Kumi:  That’s true.
Kumi did not support the idea of English supremacy, but admitted that if she could speak English she 
could communicate with people from all over the world.  While pointing out the benefits of knowing 
English, she said that not having English would only be a disadvantage for people who wanted to 
work at companies requiring English proficiency.  As long as one lived in Japan, she took the view that 
English is not always necessary:
 I :  If you can speak English, is it beneficial for you?  Do you have any reasons?
Kumi:  Well... there are many people who speak English around the world.  So, if I can speak 
English, I can speak with more people... in foreign countries.
 I :  I see.  In foreign countries.
Kumi:  People can speak English anywhere in the world, can’t they?  Having the ability to speak 
English is good.  But I don’t have an idea of English supremacy.  I major in Japanese 
literature at my university, so I have a kind of opposite view of it.  If a person thinks it is 
not necessary, English is not essential.  And if a person wants to work in Japan, English 
might be not necessary.
 I :  I see.  So you think it is not disadvantageous if a person does not learn English and 
cannot speak it?
Kumi:  Well... taking the current situation into consideration... if the person wants to get a good 
job and cannot speak English, it will be a disadvantage.  If the person doesn’t choose 
such companies or doesn’t want to work at such companies, it won’t be a disadvantage.
 I :  I see.
English learning experience
Yuri reported that she never had negative feelings when learning English, and that she enjoyed English 
conversation.  She entered a six-year secondary school, which strengthened her English education and 
gave her opportunities to take part in recitation contests and perform in musicals in English:
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 I :  Have you ever disliked English?
Yuri:  No.
 I :  Never?  Why do you like English?
Yuri:  Well... somehow... I went to an English conversation school until the lower grades at 
elementary school and I somehow liked to pronounce English.
 I :  Uhhn.
Yuri:  And I had no experience of learning English when I was in the higher grades at 
elementary school.
 And I entered secondary schools which were well-known for English education.  It was a 
six-year secondary education.
 I :  I see.
Yuri:  Every year there was an English speech contest at school and I belonged to the English 
musical club and performed stage dramas.
 I :  English?  Like an ESS club?
Yuri:  Yes.
 I :  So you think you felt a sense of achievement?
Yuri:  Yeah.  I think I have come to like English naturally.
 I :  Why did you come to like English?  Because of English teachers or English textbooks?
 Why do you think?
Yuri:  I liked speaking English itself.
 I :  I see.  The act of speaking English.
Yuri:  Yeah, the act of speaking English itself.
She has also experienced homestay in Australia and has been to America with her family.  Her family 
recommended that she study abroad in England because of the well-organised programmes.
Chika said that she basically did not like English and just stopped studying English hard after 
completing the university entrance exam.  Although she did not like her English teacher when she was 
a junior high school student, she liked her English teacher at high school because her way of teaching 
was so logical, and Chika could understand English easily.  Thanks to her volunteer experience 
as an English guide for people from other countries on the JICA (Japan International Cooperation 
Agency) programme when she was in her second year in high school, she discovered the enjoyment of 
intercultural exchange:
 I :  Have you always liked English?  Or have you ever disliked English?
Chika:  From the very beginning, I have not liked English very much.  But as you know, English 
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was needed for the university entrance examination.  After the exam was over, I didn’t 
study English as hard as before.
 I :  Really?
Chika:  When I was in the second grade in high school, I took part in the ‘One World Festival’
 I :  I have heard about it.
Chika:  I joined the volunteer activity there and I took care of three overseas visitors by myself. 
And there was a Spanish group who I could communicate with only in English, so I had 
to speak English.  I spoke English with them, and I really enjoyed it.
Hiro was not fond of English lessons at his junior high school since the teacher kept emphasising 
grammatical rules, which he did not enjoy.  A native teacher who came to his school told him that it did 
not matter whether he was good at grammar or not and he gradually lost his interest in English, and 
found the gap between English as taught in Japanese schools and the English needed in the real world 
problematic.  He enjoyed conversing with native English speakers because he felt free when talking:
 I :  Have you ever disliked English or have you felt that you didn’t want to study English?
Hiro:  Yes.  Well, when I was in junior high school.
 I :  Why?
Hiro:  Because English grammar was introduced first and I felt bored.
 I :  I see
Hiro:  Well... Uhhn... when I asked a TA who came to my school, he said ‘If you know grammar 
well but cannot speak English, it is not meaningful’.
 I :  I see.
Hiro:  On the other hand, at school grammar was respected and I was evaluated by my score on 
the grammar tests.
 I :  Uhhn.
Hiro:  I was also not good at grammar.
 I :  I see.
Hiro:  Well... I came to think I didn’t need English, anyway.
When Kumi learned English at a private language school in Japan when she was in primary school, 
she enjoyed English ― playing games and singing songs.  But she developed negative feelings about 
English when she was in senior high school because her grades in English slipped, although she had 
had very good English exam results in junior high school.  The English lessons conducted by her 
high school teacher were so boring that she could not absorb the knowledge.  The more things about 
English she could not understand, the more she came to hate it.  She also indicated that her English 
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teacher at high school was not good because the teacher’s style was so boring; all she would do was 
translate the sentences in the textbook.  The narrow focus on grammar triggered her loss of interest in 
English:
 I :  Have you ever disliked English?
Kumi:  Yes.  Ahahahahah.
 I :  When?
Kumi:  In high school ahahaha.
 I :  Why?
Kumi:  When I was a junior high school student, my English scores were good.  Maybe top five 
in my class.
 I :  I see.  Wonderful!
Kumi:  Ahhhh, after I entered high school, grammar lessons increased suddenly.  My grammar 
teacher was not good.  She was my teacher for three years.
 I :  I see.
Kumi:  Her classes were really boring.  I couldn’t remember anything and I gradually lost my 
motivation.
 I :  I see.
Actional stage
In this stage, I focused on how students’ immediate experiences both in the classroom and outside the 
classroom affected their motivation to learn English.  For this purpose, I asked students to talk about 
their favourite classes and their interactions with their host families.  Finally, I asked them ‘If you had 
the same programme again, how would you change yourself?’ in order to encourage them to reflect on 
themselves.
Yuri wished that she could have spent more time with Warwick university students and joined in with 
local activities after her classes on weekdays.  Although she was happy to establish good relationships 
with other Japanese classmates and was sure to meet them in Japan, she preferred an environment 
without Japanese.  She wondered whether her English could have improved more if she had spent 
more time with the local students, while she had a wonderful relationship with her host family and they 
took her to the Cotswolds by car.  As for her classes in England, she was satisfied with the classroom 
style, which made students get involved in the lesson and speak out in class.  Her favourite class was 
an intercultural class in which she performed the part of Juliet in a scene from Shakespeare’s play, 
since she used to belong to a musical club and liked the stage.  She insisted that she could express 
herself fully and without hesitation, but that she could not do the same thing in Japan.  Her happiest 
Understanding Motivational Changes on Short-Term Study Abroad through Interviews
― 55 ―
moment in the class was to be praised by a teacher in front of the other students, and she indicated 
that the enjoyment could lead to further accomplishment:
 I :  When did you feel enjoyment the most in class?
Yuri:  Well... When I was given a topic and asked to make a presentation in front of my other 
classmates and I was praised by the teacher.
 I :  I see.  When the teacher complimented you by saying ‘well done!’?
Yuri:  Well... when I could practice it.
 I :  When you could practice it?  You mean in English?
Yuri:  Yes.  After Teacher A explained to us how to make a presentation, I looked at the 
handout which showed us how to make a presentation and structure the presentation. 
And when I was able to make it and was praised by the teacher, I felt a sense of 
achievement.
 I :  I see.  You felt a sense of achievement when you were praised by the teacher.  So you 
think praise by the teacher could lead you to a feeling of accomplishment?
Yuri:  I think so.
On the other hand, Yuri felt less interested in lectures where everyone was just sitting and listening in 
a big room.  Although she mentioned that there were some less interesting classes, she insisted that 
there were no classes which she was poor at.  In response to the question ‘How did this course affect 
you?’ she confirmed that one month was not enough to acquire English and that she hoped she could 
study abroad on an exchange programme where there were no other Japanese students.
Chika regarded the teacher’s character and style as important factors in her enjoyment of a class.  For 
example, she was not fond of teachers who showed a bad temper in class during this course.  She 
regarded a class which did not make her sleepy as a good lesson.  If she felt that a lecture might 
improve her English skills, she became eager to listen to it very carefully, but otherwise she would 
hardly bother to listen.
Chika:  I like Teacher A and Teacher B.
 I :  Well....  Why do you like them?  Why?  I mean, what’s the difference compared with 
other teachers?
 Although you don’t need to mention the name, what do you think about them compared 
with the teachers you are not satisfied with?
Chika:  Well... Teacher C.  I noticed that Teacher C was easily irritated and she said, ‘please keep 
quiet’ and ‘I need to speak loudly!’  Every time I heard it, I thought, ‘Again!’
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 I :  I see.  You mean Teacher A and Teacher B never did the same thing?
Chika:  Teacher A never did.
 I :  I see.
Chika:  And Teacher B also laughs.
 I :  I see, I see.
Outside the class, she had a good relationship with her host family and enjoyed conversations with her 
host mother about current issues.  On the other hand, sometimes her host mother’s explanations about 
various TV programmes after dinner were hard to listen to because she felt sleepy.  On the whole, she 
never got into difficulties in England and she did things at her own pace according to her own analysis 
of a situation.  When the bus was 50 minutes late, she just thought, ‘Let it be’.  She planned to study 
abroad for a long period after gaining some short-term job experience.  If she could get a scholarship, 
she would like to study in an English-speaking country.  If not, she preferred to study in China on her 
own.  From the very beginning, she was fascinated with the idea of studying in Taiwan on a short-term 
study abroad programme.  Looking back on her life in England, she wished she had spoken to Warwick 
students in order to improve her listening skills, even when having lunch in the cafeteria.  She also 
acknowledged her poor English, while appealing to lack of time as her main difficulty.
Hiro showed his frustration at having to compromise when working in a group because he could not 
choose the topic which he wanted to focus on, despite the fact that he got along with the other team 
members.  Although he usually prioritized useful classes rather than fun ones, he wanted to enjoy his 
lessons during the course because he insisted that it was impossible to improve his English within a 
month.  His favourite lessons were those filled with games and led efficiently by the teacher.  On the 
other hand, a one-way style of teaching was tough for him to deal with.  He put emphasis on not only 
his interest in the topic and the teaching style but also the teacher him/herself as a key element of a 
good English lesson.  He said ‘I am tired now.  I made a conscious effort for the first few weeks, but 
not any more.  My basic lifestyle has changed because the enjoyable moments have gone.’  I asked him 
what was pleasant for him, and he added the following:
 I :  What was enjoyable for you?
Hiro:  Sightseeing.
 I :  Ahaha.  You’ve finished sightseeing?
Hiro:  I am now forcing myself to spend time on my assignment before the deadline.
 I :  I see.  You are spending...
Hiro:  Maybe the first few weeks’ tasks in the class were not too heavy and I felt excited.
 I :  I see.
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Hiro:  My feeling of excitement has gone.
 I :  Uhhn it’s gone.
Hiro:  And I’m fed up with England.
 I :  You mean you won’t come back to England in the future?
Hiro:  Not any more.
 I :  You mean this is enough?
Hiro:  Yeah, more than enough.  Well... I could enjoy myself enough for my own part.
 I :  I see, you mentioned that before.  And you wrote your objectives before...
Hiro:  Gradually, I’ve come to know I don’t have enough English skills, so I cannot go very far.
 I am so happy to be finishing in another day.  I really want to go back to Japan.
Before coming to England, he had resolved to spend more time with his host family instead of with the 
other Japanese students.  However, he felt more comfortable with his Japanese classmates in the end 
and didn’t really interact with his host family.  He gave up studying English, even while he was on the 
course in the UK although he had resolved to brush up on his English on the short course and he made 
up his mind that he would study English again in Japan after the course.
Kumi got used to British people because she asked people for directions whenever she got lost.  At 
first she was a little scared of speaking to them but she realised that they were very kind.  Her image 
of English people as perhaps being proud of themselves had changed a lot.  They were willing to help 
her when she asked them for an interview as a part of the coursework.  They would also express 
their opinions clearly and say ‘no’ without hesitation.  By contrast, she was not sure what Japanese 
people were thinking inside.  As for the course, she had not expected to make a presentation as a team 
and felt fed up with it because she had done it many times in English.  Although she mentioned that 
presentation skills are important at universities and companies, she would have preferred to take more 
lessons working on pronunciation or communication instead of spending a lot of time on a project:
 I :  What was your favourite class?
Kumi:  Well... I like Teacher A.  We called her a ‘fairy’.
 I :  Because she has white skin?
Kumi:  Because she laughs softly (she imitates Teacher A’s way of laughing).  We sometimes 
said ‘we have the fairy’s lesson today’.
 I :  I see.
Kumi:  Well... Although I might say bad things about the programme.
 I :  Don’t worry.
Kumi:  Nobody thought that everyone would be forced to make a presentation.
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 I :  I see.
Kumi:  We wanted to have more pronunciation or communication classes.  Maybe, especially 
those around me.
 I :  I see.
Kumi:  We were forced to make presentations many times in Japan.  Rather, I would have liked 
to communicate with the local people in English and get to know the culture here.
 I :  I see.
If a teacher seemed to be irritated and proceeded with her class at her own pace without showing 
any interest in the students, Kumi felt left behind and had no idea what she should do.  On the other 
hand, teachers who never got annoyed and tried to entertain students with games made classes more 
interactive.  Apart from her host family, her evaluation of the course was relatively low because the 
process of the final presentation forced her to search for information on the internet and sometimes 
translate the Japanese content into English.  Her ideal of intercultural communication was to speak 
with people, explore the city and interact with local people.  Most interactions with local people were 
confined to her host family and she kept her distance from the locals.  She thought that the experience 
of studying abroad was not beneficial for her job hunting and that she would rather read books in 
English than get a job which required English.
Post-actional stage
In this stage, my focus was to see whether or not students’ motivation to study English was affected 
by the short-term study abroad after returning to Japan, and whether they were still able to sustain 
their motivation over time.  If there were some changes, finding out why they had happened was one 
of my challenges.  To pursue my purpose, I conducted interviews composed of open questions, asking 
about life in Japan after the course in general and semi-structured questions, including questions on 
the most memorable experiences in England, how they studied English after the course and in what 
ways they thought they had changed after the course.  I wanted them to speak freely by reflecting on 
their experience, and so I did not force them to modify their answers, even if they were irrelevant to 
my questions.  As a reward for the interview, I gave them a bar of chocolate made in England and a 
ballpoint pen with the Warwick University logo to show them my gratitude and remind them of some 
memories of England.
Yuri answered my first open question about life in Japan and showed her sadness at returning to the 
previous life, before the short-term study abroad.  She felt sad even as she was recovering from her jet 
lag because she thought that her body was adjusting to Japan and not to England any more.
On the other hand, she demonstrated awareness of the positive aspects of the course, saying that her 
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listening skills had improved because she could understand movies in English better than before.
 I :  After finishing the 4-week course and coming back to Japan, has anything changed for 
you?
Yuri:  Well... when I watch a movie, western movies, I feel I can understand more English than 
before.
 I :  Oh... what kind of movies have you watched?
Yuri:  Well....
 I :  Various kinds?
Yuri:  Yeah.
 I :  I see.  That’s the moment you felt your English skills have improved, right?
Yuri:  Yeah.  I think so.
 I :  And before?
Yuri:  Well... I also had pretty good listening skills... though when it came to movies, I couldn’t 
keep up with them.  Compared with before, I’m much better now.
 I :  I see... that’s great!
Yuri also kept studying English to get higher scores on TOEFL in order to have the chance to be 
an exchange student from her university.  Although she reflected that the short-term study abroad 
programme at the University of Warwick was great and fun and that the most enjoyable thing in 
England for her was traveling, she would have preferred a longer-term study abroad.  Even though she 
thought she would be lonely and scared, she thought that these tough and bitter experiences would 
help her mature as a person.  She also showed her willingness to study art, which was a new subject to 
her instead of her present major of international relations, which her parents expected her to study in a 
foreign country.
 I :  There are other exchange programs, like the UBC program, in which many students go 
together.
 But you don’t like it?
Yuri:  No.  I don’t.
 I :  You want to go alone?
Yuri:  Yeah, I know I will be lonely and scared, but I should go alone.
 I :  Why do you think so?
Yuri:  Well... The experience in England was enjoyable... everything was fun...
 I only have enjoyable memories.  Well, I didn’t have any hard times, so perhaps I should 
have more tough and bitter experiences and grow up more as a person.
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 I :  I see.
Chika showed willingness to go back to England since she wanted to travel more, and pointed out that 
her most enjoyable experience in England was spending time with her host family and taking trips.
 I :  How’s your life in Japan?
Chika:  I want to go back.
 I :  Why?  Why?
Chika:  Because England was fun and there are a lot of places I couldn’t visit.
 I :  What was the most enjoyable aspect for you, if you can remember it now?
Chika:  Travelling to so many places and well... the homestay was fun.
 I :  I see.  You said to me before that your host family spoke to you a lot.
Chika:  Yeah, my host mother spoke to me a lot and she talked to me in plain English, which was 
good.
 I :  What does she do?
Chika:  She is a school teacher.
 I :  I see.
Chika used to be more interested in Chinese than in English.  However, she came to realise that 
English has a wider currency in the world through seeing her Chinese friend studying English at 
Warwick.  She increased her willingness to speak English to her British host family because she really 
liked them:
 I :  After coming back from England, has anything happened to affect you after your return 
from the UK?
Chika:  Well... but... I preferred Chinese to English, as I said to you before.  But now I want to 
speak English more than Chinese.
 I :  Why?  Why?  When I asked you before, you said you had the motivation to visit Taiwan.
 You seemed to want to go there though...
Chika:  Yes.
 I :  Right?  You seemed to be less interested in English.
Chika:  Yeah.
 I :  Why do you think so?  Is it because you went to England?
Chika:  Yeah.  As you know, I realised that the number of people speaking English is larger.
 Lily (Chinese) is also learning English.
 I :  Uhnn.
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Chika:  I think English is still stronger than Chinese.
 I :  I see.
Chika:  Also, I like British people because people ― including my host family ― were so nice and 
I really like them as people... ahaha.
 I :  I see, I see.
Chika was eager to have more contact with native English speakers by utilising the free service 
provided by her university.
 I :  After coming back, you said you came to want to study English.
Chika:  Yeah.
 I :  How do you study English, besides the British culture class?
Chika:  There is a communication room on the first floor of the Meigakukan building.
 I :  Uhhn.
Chika:  There are some native English teachers there to practice English with.  I sometimes go 
there to speak with them.
 I :  Is it free?
Chika:  Yeah.
 I :  Really?
Although Chika showed a positive attitude to contact with native English speakers outside the class, 
she still demonstrated her hesitation to act like British people.  When she made a presentation in 
Japanese, she acted in Japanese style, presenting in a serious way without any jokes and interaction 
with the audience, even though she had learned how to make a presentation effectively in England 
through engagement with the audience.  She cared about what the other classmates would think of her 
if she behaved like a ‘foreigner’.  Interestingly, she had never been taught how to make a presentation 
in a formal Japanese way; she learned by mimicking others.  This is typical of Japanese culture, where 
people do not want to stand out.
 I :  You learned how to make a presentation in England, didn’t you?
Chika:  Yeah.  Ahaha.
 I :  Was it useful?
Chika:  I did it in Japanese this time, so it was different from the one in England.
 As A (teacher’s name at Warwick) said, we have to involve the audience and ask them.
 I :  Yeah, yeah.
Chika:  But the Japanese presentation was very formal, which was very different.
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 I :  Were you taught to be formal?
Chika:  No, I haven’t been taught, but I think it is usual because no-one asks the audience much.
 I :  You were not taught, but you think it is normal?
Chika:  Yeah.  I couldn’t make a light-hearted presentation.
 I :  Well... Why didn’t you try it in a British way?
Chika:  No, I couldn’t.  It is alien.
 I :  Ahahaha, alien.  You think everyone would want to keep away from you?
Chika:  Well... maybe the teacher would evaluate it well... but my other classmates would think 
‘Oh Oh!’  It’s the Japanese way of thinking.
 I :  Japanese way of thinking.
Although Hiro decided to study English again by studying vocabulary and had bought an English book, 
he left it on the table and kept it closed.  He explained that his priority had changed from English to 
the business internship that he was going to undertake in order to learn a business model during the 
summer vacation.
 I :  How’s your life, three months after you came back to Japan?
Hiro:  Yeah, when I spoke to you, I said ‘I will study hard in Japan.’
 I :  Yeah, you said ‘I will do it!’
Hiro:  I thought I should do something
 I :  Yeah, yeah.
Hiro:  I decided to learn vocabulary from the beginning and I bought a book.
 I :  Oh, you bought a book.
Hiro:  Yeah, I bought a book, anyway...
 I :  You took some action: if you hadn’t bought anything, nothing would happen.  Ahahaha.
Hiro:  I bought it.
 I :  Yeah, you bought it.
Hiro:  Well... I put it on my desk.
 I :  You put it on the desk, yeah.
Hiro:  That’s it, as far as English goes.  Ahahaha!
 I :  That’s all.  Ahahaha.
Hiro wanted to go back to England despite having told me that he wanted to go back to Japan as soon 
as possible at the second interview, conducted in the last week of the course.  He really wished to 
return to England and communicate with his host family more positively because he could not do this 
while staying with them.  He was also wondering why he got an ‘A’ for the short-term study abroad 
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at Warwick and said that he would have been happy enough had he got a ‘B’ grade.  He seemed to be 
evaluating himself more critically than others.
 I :  You said you wanted to go back to Japan when I interviewed you in England...
Hiro:  Well... Once I came back to Japan, I wanted to go back to England.
 I :  What would you like to do if you went back?
Hiro:  Maybe the thing I was bad at... communication.
 I think I would be better at communicating with people next time, although I couldn’t 
perform well in England.  I would be different.
 I :  I see.  You would be different.
 Communicate with your host family?
Hiro:  Yes, I would communicate with my host family more.
 I really want to go back.
Kumi told me that she had become more confident and positive through the experience of being on her 
own and travelling abroad with her friends rather than with her family.  She had come to think that she 
could make herself understood in England without caring about grammar, and she explained that it was 
the mental aspect that matters, not the linguistic aspect.  She travelled by herself in Japan, which she 
had never done before.
Kumi:  I’ve become more positive.
 I :  I see.  You think this is because you went to a foreign country?
Kumi:  I think so.  It had a big impact on me.
 I :  Why do you think so?
Kumi:  For me, I went somewhere far away.
 Not with my family.  I managed to do many things alone and with my friends.
The most enjoyable moment for her was dinner time with her host family, since she had to have dinner 
with adults who were not all that close to her yet were not total strangers.  She also remembered the 
daily scene walking to the bus stop and her experience of visiting the Jane Austen Centre in Bath by 
herself.
She wanted to use English for travelling, not for her future job.  Although she thought she needed 
to study English for TOEIC, she did not study English, except for occasional e-learning.  Instead 
of English, she started taking Italian lessons at her university because she wanted to visit Venice 
someday.  She enjoyed her Italian class because her teacher put more focus on communication rather 
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than on grammar.  She believed that this was a better way to learn a new language; through the sounds 
rather than through grammar.
Kumi:  This year I started to take Italian course.  It is my first time.
 I :  Why?  Why?  Why?
Kumi:  I would like to visit there
 It was just a part of cultural studies course though... can get credits
 I :  I see
Kumi:  Instead of not knowing a local language, it is better to know even a little
 I :  I see
Kumi:  If I couldn’t speak Italian, it would be great if I can understand a little bit.  So I started.
 I :  As you know, we have studies English for a long time, and then how do you feel starting 
a new language?
Kumi:  Well the younger, the better to learn.
 For me I think it is much better to learn by grammar.
 The things I memorized by sound stayed longer.
 I :  I see.
On the whole, there is a tendency for Japanese students to experience a reduction in anxiety towards 
English as they became more confident through interaction with their host families and instructors. 
Although Yashima (2009a) pointed out that anxiety towards English in Japanese students on the short-
term International volunteer projects decreased with statistical significance following a comparison 
of questionnaire data before the project and questionnaire data a few months later, after the course, 
in my research it was revealed that the changes in anxiety towards English had already occurred in 
the fourth week, during the course.  This means that affective factors can have a direct impact on 
students’ motivation on short-term study abroad.  It can be said that anxiety was reduced by students’ 
gains in confidence through the L2 learning experience, which Dörnyei (2005 and 2010) defined as the 
third component of the L2 Motivational Self System.  At her first interview, Kumi expressed anxiety, 
saying that every time she was on the bus she experienced stomachache because she worried whether 
she could get off at the right bus stop without a bus announcement.  However, reflecting back on her 
experiences three months later in Japan, she realized that she had been able to communicate with 
local people and make herself understood in English without using correct grammar.  Whatever their 
individual motivations for learning English, students experienced a reduction in emotional tension to 
varying degrees during the course.
As table 1. shows, Yuri and Chika, with relatively high Ideal L2 Self scores on the MFQ, put 
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Table 1. summary of interview data
Yuri Chika Hiro Kumi
P
re-actional stage
The Ideal L2 
Self score
5.8 5.0 3.3 3.0
Choice 
motivation
future career interchange with 
people
job hunting -intercultural 
communication
-travelling
English 
merit/
demerits
-huge merit
-no demerits
-merit
-no demerits
-huge merit
-no demerits
-merit but no supremacy
-demerit only for people who 
want to have a job requiring 
English
Expectations 
of the course
improve academic 
skills
acquire daily 
conversation 
skills
-learn the 
business 
environment in 
England
-improve English 
skills
make foreign friends
English 
learning 
Experience 
at school
never has 
negative feelings
from the 
beginning, did 
not like it at all
did not like it 
at high school 
because of 
grammar-
centered classes
enjoyed it at junior high 
school but started to hate 
it at high school because of 
grammar-translation classes
English 
contact 
outside the 
class
entered a 
recitation contest 
and joined an 
English musical 
club
found enjoyment 
in international 
exchange 
through 
volunteer work
Enjoyed 
conversation 
with native 
English teachers
enjoyed the private language 
school at primary level 
through songs and games
Overseas 
experience
-homestay in 
Australia
-family trip to 
America
none none none
A
ctional stage
The course wanted more 
opportunities with 
local students
wanted more 
opportunities 
with Warwick 
students
frustrated with 
group work
preferred communication 
or pronunciation lessons to 
project work
In class -satisfied with 
the classroom 
style, which got 
students involved
-did not like 
lecture style 
classes
-did not like it 
that a teacher 
showed 
emotional 
irritation
-enjoyed the 
classes filled with 
games
-did not like the 
one-way style 
classes
-felt left behind when a 
teacher showed emotional 
irritation
-preferred interactive 
classes
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emphasis on the good relationship with their host family at the end of the course.  On the other hand, 
Kumi, with the lowest Ideal L2 Self score, kept some distance from her host family because she felt 
the relationship was not that close and not especially comfortable.  Hiro, with the second lowest Ideal 
L2 Self score, had lost his enthusiasm to communicate with his host family by the end.  The higher the 
Ideal L2 Self score, the more eager the learners were to socialise with their host families, since the 
Ideal L2 Self is a projection of a strong, desirable self-image of using English in the future and learners 
with high Ideal L2 Self scores put more value on speaking English positively.  Yuri and Chika also 
wanted to have more opportunities to interact with local students, while the others did not mention 
this.  As Nitta and Asano (2010) noted, students’ motivation for learning English at the pre-actional 
stage before starting the course seemed to have a great influence on their willingness to learn English 
over time.  Therefore, it seemed natural that students with higher Ideal L2 Self scores at the pre-
actional stage showed their willingness to learn English throughout the course, taking into account the 
results obtained by Ryan (2010) showing that the Ideal L2 self was highly correlated with ‘intended 
learning effort’.
Despite differences in their Ideal L2 Self scores, all four participants insisted that there are no 
Host family good relationship good relationship less and less 
interaction
kept a certain distance
Post-actional stage
Attitude to 
language 
learning after 
the course
-started to go to 
a private English 
language school
-kept studying 
TOEFL for a long-
term SA
-had 
opportunities to 
speak with native 
English speakers
-studied to learn 
Chinese for an 
official test
-had the will to 
study English 
and bought an 
English book, but 
kept it closed
-started to learn Italian
-fewer opportunities 
to study English but 
sometimes studied on her 
own (e-learning)
Most 
memorable 
(enjoyable) 
experience in 
the UK
travelling -travelling
-the time with 
host family
travelling -dinner time with host 
family
-return road from the school
-travelling to the Austen 
centre
Change after 
the course
-felt English 
listening skills 
were better
-stronger will 
to study abroad 
on a long-term 
programme with 
no Japanese
-realised that 
there is more 
demand for 
English, not 
Chinese, around 
the world
-wanted to return 
to England and 
re-establish a 
good relationship 
with his host 
family
-realised that the most 
suitable way of studying 
a language for her is in a 
communication-centered 
class
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disadvantages if people in Japan cannot speak English, although there are advantages if they can.  The 
Japanese government has encouraged Japanese students to become ‘Kokusaijin’ (Cosmopolitan) or 
‘internationally-minded personnel’ as a global strategy to enhance international competitiveness, 
yet these Japanese students do not feel any necessity for English in ordinary daily life in Japan.  In 
EFL countries such as Japan, there are few chances to communicate with native English speakers 
outside class, and so the Japanese do not regard English as indispensable in daily life.  This result was 
supported by Yashima (2000), indicating that Japanese university students ‘feel vaguely it will become 
a necessity to use English in the “internationalized” society, but they do not have a clear idea of how 
they are going to use it’.
Conclusion
In conclusion, I summarise the principal findings of my research on Japanese learners of English on a 
short-term study abroad programme over time.  During the four-week course, the students showed 
a change in their affective state, in that their anxiety when they spoke English decreased through 
interaction with their host families and teachers.  The two learners with high Ideal L2 Self scores had 
close relationships with their host family and showed their regret that they were not able to socialise 
with the local students very much.  They also had a strong perception of pleasant experiences of using 
English in the past, while learners with average Ideal L2 Self scores tended to still have a bad image of 
their English learning experiences, which they could not leave behind.  Interestingly, one student with 
a high Ideal L2 Self score used to have negative feelings towards English at school at first, but was able 
to overcome these through interaction with English speakers outside class, while on the other hand, 
one of those whose Ideal L2 Self score was average used to enjoy English in her youth but gradually 
became demotivated because of her English teacher’s grammar-translation teaching style.  The most 
important thing is how they reflected on their previous English learning experiences and interpreted 
them now.  How they represented their English experiences related directly to how they could connect 
English with their future plans or self-image.
Note
Part of this article is drawn from my Master dissertation (Nakayama, 2011).
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